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Abstract. The article examines the features and potential of the media course
«Dialogues with art» as a modern interactive educational tool for studying the
history of art. Its key characteristics are analyzed — multimedia, interactivity,
variability and accessibility — and their role in the implementation of the didactic
principles of clarity, adaptability and activity-based approach. The importance of
using digital technologies to increase students' motivation, stimulate creative
thinking and develop professional competencies of future artists of traditional arts
and crafts is emphasized. The article substantiates the need to integrate such tools
into educational practice to improve the quality of education and adapt to the
challenges of the information age.
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In the context of the modern information era, digitalization is encompassing
all spheres of human activity, including education and professional training. The
development of technologies provides new opportunities to expand educational
horizons, enhance the efficiency of independent information search and foster
critical thinking skills. Particular significance is attached to the concept of lifelong
learning (life-long learning), which implies continuous competence development
throughout life, as well as individualized educational trajectories using advanced
learning technologies (advanced-learning-technologies) [4, p. 109]. In this regard, it
becomes relevant to develop interactive educational tools capable of ensuring deeper
mastery of educational material.

Reality has determined a sharp increase in the role of interactive components
in educational activities and necessitated the development of an interactive media
course called “Dialogues with art”. A media course is a complex system consisting
of interactive academic, testing and creative assignments, virtual educational
journeys through museum and urban spaces aimed at deepening the understanding
of art history content [5]. Its dominant feature is organizing interaction, direct
dialogue with cultural heritage objects, creating a comfortable, enriched
developmental environment that fosters the formation of experience in creating
one’s own texts of culture and their justification.
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The media course “Dialogues with art” is a multimedia tool developed as an
auxiliary interactive means for studying art history and enhancing students' research
activities. On the one hand, its creation was driven by the need to develop
contemporary methodological support for teaching art history and regional
components consistent with the goals and objectives of educational activities. On
the other hand, it aligns with the strategy of education development, which identifies
digitization and the creation of a digital educational environment as priority
resources, emphasizing the increasing role and influence of interactive elements in
the educational process. The development of a media course focused on utilizing
digital technologies and gamification becomes a necessary component of
successfully adapting the educational process to the requirements of the information
age [1].

The development of a digital educational environment initiates the creation of
innovative tools. One such component is the media course “Dialogues with art”.
When designing this course, the author relied on the characteristics and properties
of an interactive media course formulated and elaborated upon in the article titled
«Media course 'Art of being a viewer': problems and prospects of designing a
modern textbook» [2, p. 153], which include:

- an open system that can be modified by implanting new content blocks and
interactive resources, expanding pedagogical tools, allowing users to receive and
complete tasks from any device;

- a flexible and mobile system enabling teachers to combine modules from the
media course into personalized modular or overview courses in desired sequences,
facilitating the design of individual educational scenarios;

- a poly-sensory system capable of integrating auditory and visual channels;

- a multifunctional system providing not only basic informational components
but also assessment tools, enabling prompt feedback, task verification and self-
assessment.

These characteristics were adapted specifically for developing the content of
the media course “Dialogues with art”.

The goal of the media course “Dialogues with art” is to create an interactive
universal toolkit for working in a modern digital educational-developmental
environment, promoting the formation of analytical and interpretive skills regarding
cultural phenomena, as well as developing the ability to create one's own cultural
texts and justify them [6].

The logic behind constructing the media course does not follow the historical-
chronological principle of studying art history. Instead, the content revolves around
key systemic categories, terms and concepts essential for professional practice (line,
color, form, composition, texture and structure, decorative quality, rhythm,
conventionality, space, perspective). These serve as the foundation both for selecting
instructional materials and analyzing, interpreting works of art and creating artistic
images.

Each of these concepts serves as the core framework for structuring the
content of thematic modules with assignments. Their completion assumes that
learners utilize already mastered diversity of global fine arts, decorative-applied arts,
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and traditional crafts from ancient times to the present day. Works of art act as a
kind of building material; by researching and analyzing them, conducting
comparative and art-historical comparisons, learners gain a deeper understanding of
professionally useful concepts and their practical application in their own creative
work.

The media course 1s a set of interactive academic, test-based and creative
assignments, along with virtual educational journeys through museum and city
spaces aimed at deepening comprehension beyond just art history — the potential of
the course extends to exploring traditional applied arts and other professional
disciplines.

The media course includes illustrations, audio and video fragments, high-
quality images of works of art culture, assignments and educational virtual travels.
Most importantly, it comes equipped with interactive tools that allow each learner
to conduct creative experiments with line, color, shape and create their own creative
projects using interactive resources.

At the same time, the media course allows not only representation of
completed projects and creative essays but also organizes discussions about them.
For this purpose, there is a resource called “Gallery”, where all participants can
display their works and discuss them on the “Forum”.

One of the most important features of the media course is free non-linear
navigation. This means that the teacher does not aim for sequential study of ten
thematic modules but positions each module as a tool used for mastering any block
of art history or regional component. Depending on the specific educational task
addressed during class, the teacher may use themselves or suggest that learners make
use of any of the ten modules and any interactive tool provided by the media course.

Figure 1 graphically represents, as a model example, topics of art history and
regional components of educational practice, where resources from the module
“Color in art” of the media course “Dialogues with art” might be utilized.
Assignments in each of the 10 modules are synchronized with the content of art
history studies, meaning that corresponding themes have been selected for each
module, highlighting distinctly the uniqueness of particular artistic expression
techniques exemplified by works of art from different eras.

Thus, the free navigation of the media course enables the creation of a
roadmap for studying the content of art history. Non-linear navigation through
modules can be extrapolated to using the media course when studying other
professional and general humanitarian subjects, ensuring the possibility of designing
individual educational scenarios.

Each expressive means structures the content of a thematic module, defines
the essence and forms of assignments. Completing these assignments involves
investigating a wide range of artworks spanning from antiquity to modernity.

The content of all modules unfolds across three semantic vectors, which help
understand the role and importance of each expressive means in creating an artistic
image. We will illustrate the structure of modules and methods of working with
interactive tools using the example of the module “Line in art”.
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Fig. 1. Interrelation between the content of the module "Color in art" and art history
and regional component

The focal point of the module is the key problem around which the content is
structured — "The role of line in creating an artistic image". Learners are encouraged
to reflect on the systemic questions: What can a line express and depict? What can
a line imply? The line is the hero of the artwork. Screenshots of the screen allow us
to trace the algorithm for completing the assignments of the module "Line in art".

Figure 2 shows the title page of the module "Line in art", where the key
problem, systemic questions and platforms for discussing the results of creative
projects "Gallery" and "Forum" are indicated, which learners can use.

When working on the first question "What can a line express and depict?"
learners are asked to start their research by watching a video segment "What is a
Line? A Line is a point that went for a walk" (2.5 minutes). After that, they are to
provide examples demonstrating the use of lines in everyday life, placing their
responses in a special window "Your answer" (Fig. 3).

The next stage 1s experimental work, the goal of which is to investigate the
artistic features of lines of different thickness, color and configuration, determining
the characteristics of the image created by different lines. The experiment is
conducted using the Paint graphic editor, which allows creating compositions on the
screen from lines of various colors, thickness and configuration. The results of the
experiment are placed in the "Gallery" tool and are available for discussion by all
participants of the research work on the "Forum".

The next stage is experimental work, the goal of which is to investigate the
artistic features of lines of different thickness, color and configuration and to
determine the characteristics of the image created by different lines. The experiment
1s conducted using the Paint graphic editor, which allows creating compositions on
the screen using the entire variety of lines.
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Fig. 3. Screenshot of the screen. Working with a video fragment

Completing the assignments allows learners to master various drawing
techniques using interactive tools, as well as understand how lines can be used to
express different emotions, convey texture and structure, create an embossing effect
and create contrast. Discussing the results of the experiment on the "Forum" allows
sharing impressions, ideas and observations, as well as possible difficulties that may
arise and receiving feedback from the teacher.

The next assignment involves working with ancient sculpture. Learners are
asked to watch the video segment "Laocoon and his sons" and discuss the main
elements of the sculpture's composition: describe the poses and facial expressions of

the characters and how they interact with each other. Place the answers in a special
window "Your answer".

330



The second stage of working with sculpture involves expanding the
experience of visual communication: analyzing and comparing the artistic means of
sculpture. Learners are asked to describe their impressions using guiding questions:
try to formulate what role the line plays in creating an emotional impression? Which
specific fragments of the artwork help you understand this? What types of lines
predominate? How are they used to create form and size? How do the curves of the
line in the sculpture convey the drama of the events? Learners can place their
answers in a special window "Your answer".

Analyzing the poses and facial expressions of the characters helps learners
notice the smallest details that influence the overall perception of the artwork. By
examining the emotional states of the heroes, they develop the ability to interpret
and convey emotions using visual means. Understanding how the curves of lines in
sculpture create drama contributes to the realization of how lines convey movement
and feelings. Investigating the various types of lines used to form shape and size
helps understand the technique of creating sculpture and the overall artistic
composition. Learners learn to see how individual elements of the artwork affect
emotional perception and how artists achieve this effect.

The second systemic question of the module "What can a line imply?"
involves working with the works: K. Hokusai "The great wave off Kanagawa",
prehistoric non-figurative art, J. Pollock's composition "Ne 5", R. Lichtenstein "In
the car" (Figs. 4, 5).

The first assignment involves analyzing the technical techniques of creating
lines in the work "The great wave off Kanagawa". Learners are asked to investigate
the technical techniques of creating lines and determine their characteristics that
convey the feeling of movement. Answer the questions: how do the lines affect the
perception of the artwork? What emotions and feelings does the engraving evoke?
Answers are placed in a special window "Your answer".

Fig.4. Screenshot of the screen. Working with the works

331



n
=
]

B Q@ & ®

Fig. 5. Screenshot of the screen. Working with the works

Studying the line as an expressive means in various works of art, from
prehistoric to modern, allows:

- analyzing the technical techniques of creating lines and identifying their
characteristics that influence the perception of the artwork;

- investigating the symbolic meaning of lines using examples from prehistoric
non-figurative art and meander drawings, revealing their connection to ancient
beliefs and customs;

- comparing works of modern and prehistoric artists, determining similarities
and differences in the use of lines and their emotional impact on the viewer;

- developing one's own abstract works inspired by the studied artworks and
exchanging opinions and ideas with other participants on the "Forum".

Thus, the work on studying the line — the main expressive means in works of
art — provides learners with the opportunity not only for in-depth analysis and
understanding of art but also for developing their own creative potential [3].

In the third block "Line as the hero of the work", learners become acquainted
with the concepts of line as presented by V. Kandinsky and A. Rodchenko, clarifying
the main differences in approaches to using this expressive means. Analyzing V.
Kandinsky's "Composition VIII" and A. Rodchenko's series of works "Linism"
allows understanding how lines become the central element of the composition and
how this affects the perception of the works. Learners analyze the technical methods
of creating lines in the works of V. Kandinsky and A. Rodchenko, identifying the
features of strokes or composition that contribute to a unique visual effect. The
creative application of knowledge involves creating one's own linear composition
using a graphic editor, reflecting the concept of V. Kandinsky or A. Rodchenko. The
works will be presented in the "Gallery", where learners can exchange opinions and
ideas (Figs. 6-9).
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Figs. 6-7. Gallery of abstract compositions created by students in a graphic editor.
Theme: "Line"

Fig. 8-9. Gallery of abstract compositions created by students in a graphic editor.
Theme: "Color"

Open access to the media course is a powerful resource and incentive for
organizing independent work. Learners can study materials, complete practical
assignments, including those in urban and museum spaces, represent their own
creative projects and discuss them, prepare for seminars and exams. It is also
important that learners have the opportunity to work with high-quality images of
artworks from different eras found in museums and collections around the world,
which is an essential condition for learning.

For distance learning, the media course “Dialogues with art” is a priority tool
for mastering the content of art history. The Moodle distance learning system
provides full access to educational materials, allows conducting online classes,
discussions and consultations. Educational activities with elements of distance
learning ensure flexibility and variability in studying the content, allowing this to be
done from any location with internet access. Access to the electronic information
and educational environment opens additional channels for exchanging information
and collaboration between learners and teachers.

The media course provides an individual learning trajectory, the possibility of
choosing the speed and depth of material assimilation based on the initial level of
knowledge and abilities, which includes the use of adapted tests and assignments.
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Combining individual educational modules when using the material in the sequence
needed by the teacher allows for developing individual learning scenarios for each
learner. The possibility of flexible use in the educational process: when studying
new material, completing creative works and controlling the mastery of art history
content, when organizing classroom and individual work.

Thus, the media course “Dialogues with art” as an interactive auxiliary tool
for studying art history and research activities during educational practice,
stimulating the creation of creative projects using IT technologies, collective
discussions and debates, corresponds to the modern strategy of education
digitalization, opening new opportunities for non-linear construction of the learning
process under the condition of activating the resources of the digital educational
environment.
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